Early Level Literacy
Parent Workshop

WORK TOGETHER
PLAY TOGETHER
SUCCEED TOGETHER




Overview

* Progression in Early Literacy across Early Level and into First Level

* What Literacy looks like in our ELC Class

* What _iteracy looks ike in our Primarg 1

* What _iteracy looks ike in our Primarg 2

* Ideas for how you can support at home



curriculum for excellence

1st Level 3rd / 4th Level Senior Phase




" successful learners

with:

* gnthusiasm and motivation for leaming

* determination to mach high standards of
achievermnent

« ppenness to new thinking and ideas

and able to:

* usa literacy, communication and numeracy
skills
use tachnology for leaming
think craatively and independently
leamn independantly and as part of a group
make reasonad evaluations
link and apply different kinds of learning in

naw situations.

e ® & 2

responsible cltizens
with:
s respect for others
* commitment to participate responsibly in
political, economic, social and cultural life
and able to:
« develop knowdedge and undarstanding of the
world and Scotland's place in it

understand different baliefs and culturas
make informed choices and dacisions
evaluate environmental, sciantific and
technological issuss

develop nformed, ethical views of complex
issuas.

" confident Individuals

with

e self-rmspact

e asense of physical, mental and emoticnal
wall-baing

e secure valuas and beliafs

e ambition

and able to

* relata to othars and manags themselves

e pursue a haalthy and active lifestyle

* be sdlf-aware

¢ develop and communicate thair own baliefs
and view of the world
live as independently as they can

* assess risk and make informed decksions !

e achleve success in different areas of activity, 4§

To enable all yong
people to become:

"
»
L

»

‘ effective contributors

with:

¢ an enterprising attituda

* rasilienca

¢ salf-mliance

and able to:

¢ communicate in different ways and in
different settings

work in partnership and in teams
take the initiative and lead

apply critical thinking in new contexts
craate and davelop

solve problems



Learning across the four contexts

Opportunities for personal achievement

Opportunities for personal achievement

Personal achievement provides children and young people with a sense of
satisfaction and helps to build motivation, resilience and confidence. The
experiences and outcomes include opportunities for a range of achievements in
the learning setting and beyond. All establishments need to plan to offer
opportunities for achievement and to provide the support and encouragement
which will enable children and young people to step forward to undertake
activities which they find challenging. This is one of the key areas where schools
need to work closely with a wide range of partners to help young people access
information and opportunities and make their voices heard.

Ethos and life of school as a community
The starting point for learning is a positive ethos and climate of respect and trust based
upon shared values across the school community. All practitioners should contribute
through open, positive, supportive relationships where children and young people will feel
that they are listened to; promoting a climate in which children and young people feel
safe and secure; modelling behaviour which promotes effective learning and wellbeing
within the school community; and by being sensitive and responsive to each young
person's wellbeing.

Children and young people should be encouraged to contribute to the life and work of the
school and to exercise their responsibilities as members of a community. This includes
opportunities to participate responsibly in decision-making, to contribute as leaders and
role models, offer support and service to others and play an active part

in putting the values of the school community into practice.

Ethos and life of the school as a community

‘the totality of all that is planned
for children and young people

National
Improvement

Hub

Interdisciplinary Learning

Interdisciplinary learning

The curriculum should include space/opportunities that enable children and young
people to make connections between different areas of learning. Interdisciplinary
learning should be stimulating, relevant and challenging. Revisiting a concept or skill
from different perspectives deepens understanding and can make the curriculum more
coherent and meaningful for learners. It can take advantage of opportunities to work
with partners who are able to offer and support enriched learning experiences and
opportunities for young people’s wider involvement in society.

Effective interdisciplinary learning:

+ can take the form of individual one-off projects or longer courses of study

« is planned around clear purposes

+ is based upon experiences and outcomes drawn from different curriculum
areas or subjects within them

« ensures progression in skills and in knowledge and understanding

+ can provide opportunities for mixed stage learning which is interest based.

The Curriculum

throughout their
education’

Curriculum areas and subjects

The curriculum areas are the organisers for setting out the experiences and outcomes
and contribute to developing the four capacities. There are eight curriculum areas.
Curriculum areas are not structures for timetabling: establishments and partnerships
have the freedom to think creatively about how they can organise and plan for deep,
sustained learning which meet the needs of their children and young people.

Subjects are drawn from the curriculum areas and provide a familiar structure for
organising knowledge and skills. As young people move through the broad general
education and into the senior phase they will experience increasing specialisation and
greater depth, with a wide variety of subjects increasingly being the principal means of
structuring learning and delivering outcomes.

Curriculum areas and subjects




NUMERACY
AND IT SKILLS

HOW YOU WORK

® use numbars and data to support WITH OTHERS
your work and obtain meaninglul information

® apply your valuabie IT skils HOW YOU THINK

HOW | CAN DEVELOP THESE SKILLS: AL
® use remacical evidence in a scince practical,

STEM project of business idea

® hedp yeur farmily with budgeting of

USING
INITIATIVE AND BEING
SELF-MOTIVATED
@ foliow instructions, making sure you do not
dways have 10 be told what 30 do and whin
@ put formand your own ke
@ 500 soovething thecugh 10 the end,
and not b put off by setbacks

ORGANISATIONAL
SKILLS

@ plan your work 1o meet
deadines and targets
© organise your owe time and
CoNSinate with others
® monitor and adjust the progress of
YOUr Werk 10 Sty on track

WORKING UNDER
PRESSURE AND
TO DEADLINES
® meet deadiings and tagets
@ handlo the pressure that comes with
meating ceadiines and Larpets
@ ermure that you e seen as 2 relabie person

ABILITY TO
LEARN AND ADAPT
@ loam new things
@ lean from successes and falures
@ adapt and do things better

THESE SKILLS

COMMUNICATION AND
INTERPERSONAL SKILLS
© asplain and present what you mean clearty,
whather written or verbal
@ do your best to underszand ehers

HOW | CAN DEVELOP THESE SKILLS:
©® do a presentation or speak with an audience
® take part in debates
® pive instructions
to others

othwer money decsions ~
® learn new IT shills such 3.
as coding

PROBLEM
SOLVING SKILLS
@ igentity key sues in a problem
® uw your inowledge and experionce
whee: tading protlems
® develop and tes: possidle solutions

HOW | CAN DEVELOP THESE SKH1S:
© design objects and materals i
design and tedhmelogy
® plan 2 STEM Club peoject
® aealyse readts i maths of science
® ealiate evidence In scionce

VALUING
DIVERSITY AND
DIFFERENCE
® respect cthers
® waloe the skills and expadence
that Siterene poople have
® show consideration for the
needs of dflerent paople

HOW | CAN DEVELOP THESE SXilLS:
©® work with people who have difSerent skt
® make sure everyone b ved in
conversations and activities

NEGOTIATION SKILLS

@ think about what you and others want and nesd
@ 'ghve and take' faicly when working with cthers

HOW | CAN DEVELOP THESE SKILLS:
@ look fer ideas that benefit others as well

TEAMWORK
@ understans how you and
cehers work best together
@ pot things cone when working
with poople with Gitferent shills,

HOW | CAN DEVELOP THESE SKILLS:
® ptan ahead when werking with others
take account of hew your
feeling wheo yeo work together

65% of primary school
children will end up
working in jobs that

don't exist today
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Realising the Ambition

Realising the ambition:
Being Me

National practice guidance
for early years in Scotiand




Diagram 2a

Falkirk Early Learning Model for Play Peda in Practice

Sources:

Education Scotland (2020) Realising the Ambition page 64;

Fisher, J. (2013) Starting from the Chiid. 4th Edition. Open
University Press; and,

Scottish Government (2007). Building the Curmiculum 2:
Active Leaming in the Eary Years

Facilitation
- Interactions
- Experiences

- Spaces

i

‘Listen with your eyes and ears.’

‘What do the child’s actions,
emolions and words fell you about
their development and leaming?

Are your methods ofuommetualian'
informative and meaningful fo you,
the child, their family and other
practitioners?
Observation,
interpretation
and
documentation
of learning

Responsive and
intentional planning

Adult-led learning

Adult-initiated
learning

Planned purposeful play




How every child can thrive by five

Ted Talk link


https://www.ted.com/talks/molly_wright_how_every_child_can_thrive_by_five

Symbols such as
Boardmaker. Signs.
Drawings meaning
something.

Being able to think about
language — Interactions,
comprehension

Functions and
forms of print

The ability to
symbolise

Physical ﬁwarongs.f.

& integration.

Meta linguistic
awareness

Spoken language |

i

Period of translation g Beginning to become
and transition aware of print, letters and

uses of text as making
meaning

Development of physical
skills and body awareness
— eye movements, speech,
writing as motor skills

Vocabulary and understanding the
world around them. Building joint
attention and listening.




Phonological awareness is being

Phonological Awareness | i b

Visual and
auditory
memory

Listening and Auditory

attention discrimination

Building ability to hold attention | | Hearing difference between sounds Processing and recalling

* Attention — activities such jigsaws, fine * Role of rhythm and hearing the beat visual/auditory information
motor, sorting games (songs, clapping etc) * Spot differences visually, sounds

* Joint attention — learning songs, * Hearing and distinguishing sounds — * Memory games
'hymes, picture books, memory games, e.g. books with different ‘sound * Adult led activities to process &
games involving call & response

, ) )
. Us'mg visual communication strategies eﬁ ects Jc ollow instructions




Phonological Awareness

Word

boundaries

Rhyme
awareness and
detection

Hearing where one word ends
and another word begins
* Adult modelling. Identifying
where words fit in what is said
aloud.

Beginning to hear words that
sound the same
* Nursery rhymes, songs, stories
* Matching games, bingo games
* Online interactive games and
activities

Syllable

blending

Beginning to hear beats in
words
* Adult led activities — my turn,
together, your turn (clapping,
jumping etc)
* Matching games




Phonological Awareness

Rhyme

Production

Onset and
rume

Beginning to produce examples
of rhyming words
* Feely bags, I-Spy games, catching
games
* Making silly nonsense words and
rhymes

Onset — sounds before the
first vowel, rime — the rest
* Blending onsets e.g cup - /s/
‘sup’, ‘me’/’be’ — with real or
nonsense words
* Using visual games where
children can manipulate picture
cards

Phoneme

discrimination

Being able to hear,
distinguish, recognise and
manipulate sounds is crucial
for reading
Same or different
Sound Spy
Odd one out (e.g. three words
with 1 different starting sound)




Phonological Awareness

Alliteration Phoneme Phoneme

detection blending segmentation

Once children can identify and Blending — putting phonemes Splitting words into
hear beginning sounds in words together phonemes
& understand same/different * Adult modelling and * Adult modelling and
* Identify words/objects that begin interaction (e.g. b-a-g = bag) interaction
with same sound * Finding objects or pictures to
* (Odd one out sound out
* Alliterative stories




Importance of foundations of listening
and talking

“Experts in literacy and child
development have discovered that if
children know eight nursery rhymes

by heart by the time they're four [HE RHYTHM, REPETITION
years old, they're usually among the o RHYME 0F CHILDREN'S
best readers by the time they’re

eight.” BOOKS HELP LAY DOWN

THe NEURAL NETWORKS
Fox, M. (2001). Reading Magic. CHILDREN NEED FOR READING.




Importance o_f music




Storytime!

* Importance of story telling and reading
aloud

* Developing joint attention and listening
skills

* Developing speaking skills — learning
stories by heart

. Developlng understandlng of genre and
structure of stories

* Developing imaginative engagement




Repeat'mg stories

Young children naturally go through a
developmental phase where they request to have
favourite stories, rhymes, songs or games,

repeated. BOOKbug

Research tells us repetition helps to increases
confidence and strengthens the connections in
the brain that help children learn.

Reqular revisiting of the same stories provides
the practice children need to master new

skills, develop vocabulary and understanding of
new concepts.



Repeating stories

* Increased vocabulary

* Develop fluency

* Phonological awareness
* Better understanding
(Comprehension)

* Confidence building

* Memory sRills

* Sequencing

* Pattern and rhythm



You are the difference

UK research highlights that the home learning environment in the
earlg years is the largest j’actor in attainment and achievement

at age 10, bigger even than the effect of pre-school and primary
school.

wWHY NOT 7 YOU LIRE TC

I MEAN, YOUNE READ TVERY
READ AND YOU LIKE TO DINOSAUR. BOOK, EVER

LEARN . 1 KNOW YOu OO WRATTEN, AND YOU'VE
L\\ A | \EARNED A LOT, RIGHT @
READING AND LEARNING
. ARL FUN.
MEAS




Early Reading

* Sorting and matching games

* Puzzles — differentiating between size,
shapes, lines and directions

* Training the eyes — ball games, torches

* Talking — building vocabulary and
comprehension

* Reading aloud — hearing reading and
developing the love of a story

* “Reading environments” — nooks, cosy
spaces, print used around nursery

PhonologicaEw{mwss

Functions and
forms of print
The ability to {

symbolise
Physical awareness
& integration
Meta linguistic ’
awareness

Spoken Ia;guage

Reriod,of translation 4
L and transitiony




| will learn to read
but first | need to...

Rhyme
| need to S Look at books
recognise the | need to be

sounds that interested in
letters make words and
before | can ﬁ books to

read read

Track Talk Do

| need to follow | need an pUZZIQS
objects with my extensive | need to
eyes to read vocabulary to differentiate
understand size, shapes,

what | read lines and

directions

to read

Build

| need to use my fingers
and hands independently
to hold books and turn

pages

...and | need someone to read
to me every day!

ot e S L O skl

Help your child
learn to read

SORTING & MATCHING

Bnoarg involvas martchng shapes, patters, intern and wards
Serting ctnects end playing with games, dominoes, ard puzzie m

wil dorwioo thee sb s

BALL GAMES & TORCHES

Yowr child noods to track with ther eyes 10 fofow prnt, Playng bof
games will develop tha shill, Asking your chid 1o lollow a torchlight,
Jost with ther eyes, will cise develop ther tracking shaly

ollows your child to explore a range of books. Librosans can olso
recommend books that may intesest your chid

LBRARY
Visting o lbrary regulerly or having @ large selecton of bocks af hame, " !

© Neciosky ba
waw AT Com .-;. (’1 v ‘u-/N.



Develop'mg awareness oj’ pr'mt

* Awareness of print — knowing that print has meaning
* Awareness of alphabet — know what letters are

* Awareness of where text is found — hand written, computer, books

ﬁ m . o —
FLAKES
-y




ARE YOU TEACHING YOUR ‘
CHILD TO WRITE TOO EARLY?
OR THE WRONG WAY?

“It's worth noting that it's not
just the size of the child’s

6y

ossification. This occurs

around the ages of 6-8yrs.”
~RUTH SWAILES, 3 ‘
SCHOOL IMPROVEMENT ADVISOR \
N
Neurochild

Images from “Atlas of hand bone age”,
V. Gidsanz O munnw

hand which changes. The 4 y
younger child has cartilage
which will eventually
become bone through the
process of endochondral i




Early Writing relies on much of what has

Familiarity with alphabet
names and letter shapes

(formations)

Understanding what
writing is, what it’s for
and how it represents

what we say

gone before

Physical awareness —
posture, balance, motor
SIS

Familiarity with how
speech sounds are
represented

Need to be able to say
it. Confidence
expressing meaning
through speaking

Familiarity with the
patterns and structures
of stories

Auditory memory and
‘self talk’ — taking what
is in your head and
putting it to paper



Developmental Stages of Writing

° °

Pre-Literate
Stage Description Sample a r e V e r l l l .
Scribble Stage- starting point any place on page, resembles

drawing large circular strokes and random marks that do not @Z @D / \h

resemble print or communicate a message

P B M
Symbolic Stage- starting point any place on page, pictures or
random strokes /marks with an intended message ]7 b “I am happy.”

Directional Scribble- scribble left to right direction, linear,

intended as writing that communicates a meaningful NM\—J'
M\,\ “Iam playing.”

message/idea
Symbolic/Mock Letters- letter-like formations, may

resemble letters but it isn't intentional, interspersed w/ j — Q\/\]\}
numbers, spacing rarely present

Emergent
Strings of Letters- long strings of various letters in random

order, may go left to right, uses letter sequence perhaps from 2 )
name, usually uses capital letters, may write same letters in O K
many ways

Groups of letters-groupings of letters with spaces in ‘ Vv ‘
between to resemble words | e. Q
¥

Labeling pictures- matching beginning sounds with the ¥

letter to label a picture D % F

Environmental Print- copies letters/words from '

environmental /classroom print, reversals common, uses a C l O C I< M Q m
|

variety of resources to facilitate writing

Transitional |
Letter/Word Representation-uses first letter sound of word
to represent entire word, uses letter sound relationships

First/Last Letter Representation- word represented by first % D

(I wenthome.)

and last letter sound

(cat)
Medial Letter Sounds- words spelled phonetically using BME

sounds, attempts medial vowels, uses some known words, W C*T ,a B P N
more conventionally spelled words, one letter may represent
one syllable, attempts to use word spacing, writing is readable

(My cat is brown.)

Fluent :
Beginning Phrase Writing- using all of the above skills to L I qu w ”: m\y

construct phrases that convey a message connected to their ‘@ QO
illustration

Sentence Writing- Construction of words into sentence ]
formation, maybe multiple sentences, writing is readable, I FI d w I h m .Fr ' n .
may use punctuation, known words spelled correctly, topic _’_ . !
focused, BME with detail We‘ I K'e' 0 ) MD o D
Six Traits of Writing- Students use Six Traits of Writing v | 1

(Conventions, Organization, Voice, Ideas, Word Choice,
Sentence Fluency)




Opportunities to
write

* Opportunities to experiment with writing
materials through play — Promoting Literacy
across the ELC environment

. Creatlng stories orally — taking a twist on a
familiar story

* Scribing children’s ideas and modelling writing

* Role of adults in modelling writing to convey
ideas




What it looks like in our ELCA

* Literacy rich environment

* Use of visual communication

* Access to high quality children’s books
* Opportunities for stories, songs, rhymes
* Opportunities for adults to model

* Book Bug bags — will be coming home
soon for children in their first year in
Nursery




What lt looks llke m

Lots of opportunities to touch,
handle, feel, squeeze and
manipulate items with hands.
These are really important
pre-writing sRills that build co-
ordination and strength. It
also supports children to
‘cross their midline’ with their
hands. This is an important
developmental step before
writing.




What it looks like in
our ELC

%) v
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Realising the Ambition

EVERY C%
Realising the ambition: LS é]:l; t o

Being Me

3 a ’ » ‘1‘ had ! v
e THEY JUST UNWRAP
ir packages
er




A i s,

FrErs

Overarching themes for literacy learning
from birth through the early years of childhood

Literacy develops throughout a child’s life from pre-birth
and underpins all communication and Iinteraction

Literacy can be attached to everyday leaming experiences and
opportunities

Warm nurturing relationships help open up communication
and connect literacy to the child’s life

Literacy experiences should weave, build and grow
children’s interests, vocabulary and knowledge

Literacy leaming should encourage children to see themselves
as readers and writers, through purposeful experiences
whiich build on the way that children use literacy

When | am a baby...

= e

® IU's important to attune to, and mirror, my gesturas, facial expressions and sounds
to understand me and help me develop my communication skills.

@ Listen and react to sounds in the envirenment with me

@ Use natural resources, musical instruments, books and toys which make sounds
and noise with me, encouraging me to listen for and distinguish between sounds.

# Respond to my varbal and non-verbal interactions using rich language and
vocabulary recognising that my babbling is a form of communication.

® Provide opportunities for me to be involved in varied conversations which may
include daily routines and events.

% Encourage my social and verbal interactions with quality picture books (including
both pictures and text) and favourite objects, connecting with my interests and
family life.

& Connect with personal stories created with my family through familiar photos,
words and objects, engaging with the senses,

® Give me sensory and tactile experiences which encourage me to reach out, laugh
and mirror sounds.

¥ Encourage me to make marks through sensory and messy play, to support my
communication of my own thoughts and ideas.

® Provide mea with lots of opportunities to develop my gross and fine motor skills.

From birth



V/ National practice guidance for early years in Scotland
e

When | am a toddler...
_‘==::=:
e Give me opportunities to mirror and listen to adults and other children using

gestures, sound and visual cues. This encourages me to participate in and
explore language.

——

& Encourage me to explore, distinguish and react to sounds in the environment
with you.

# Play with language - encouraging me to have fun investigating and experimenting
with words, rhymes, songs and musical instruments.

# Enrich and extend my verbal and non-verbal interactions using familiar and
unfamiliar language and vocabulary.

e Provide opportunities for rale-play which combine familiar and new environments,
routines and objects to deepen my language experience.

# Continue to share guality picture books with me (including both pictures and text)
connecting with my interests and family life, encouraging reciprocal story-telling
between you and me.

# Help me connect with stories on a personal and imaginative level, developing an
understanding that text conveys meaning.

# Give me sensory and tactile experiences which encourage me to babble, talk and
have fun with books.

& Incorporate a wide range of Interesting resources which encourage me to
communicate ideas through mark making, painting and drawing.

# Provide me with lots of opportunities to develop my gross and fine motor skills.

When | am a young child...

—_—

_—

& Provide different opportunities for me to express my thoughts, feelings and
opinions, and consider those of others, with adults and my peers in one to one
situations and in small groups

® Encourage me to notice patterns, similarities and differences in sounds and words.
e Play with language - encouraging me to have fun investigating and experimenting
with words, rhymes, songs and musical instruments, drawing attention to familiar

words, phrases and names in my environment.

& Continue to enrich and extend my verbal and non-verbal interactions using familiar
and unfamiliar language and vocabulary, relating to my home and life experiences.

@ Extend role-play - bullding on my life experiences and interests encouraging
interactions, conversations and new vocabulary.

& Continue to provide me with quality picture books alongside a range of different
media, fiction and non-fiction texts, connecting with my interests and family life,
encouraging reciprocal story-telling between me and you.

& Encourage enjoyment, engagement and meaning of stories and explore the
connections between text and illustrations.

@ Continue to give sensory and tactile experiences by providing resources which
support talking about stories and factual texts and having fun with bools.

® Encourage me to notice the purpose of writing in all envirenments and to enjoy
communicating my ideas through the written word.

€ Provide me with lots of opportunities to develop my gross and fine motor skills.

through my early years of childhood
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